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Abstract: The purpose of the study is to examine the perceptions of the Filipino baccalaureate 
students namely, students pursuing Bachelor of Science in Hotel and Restaurant Management 
and Bachelor of Science in Tourism Management on the effectiveness of the international 
training programs being offered in institutions. A web-based survey of 11-items which 
included ranking items and reflective questions was used to identify students’ perceptions of 
the program offered by HEIs and their ability in providing their training and/or exposure 
needs, aside from its educational significance to them. Furthermore, the study evaluated the 
implementation of the training programs and the students’ experiences as they went through 
the program. Findings of the research reveal that the students placed high value on the 
internship component of their program, acknowledging its importance to their education and 
enrichment for the future, and indicating its significance to their academic and professional 
improvement. A majority of the student respondents claim to have their expectations met by 
the training host/partner, further implying that the students’ perceptions were not affected 
by the actual venue of the training program, but instead was more affected by the amount of 
learnings and experiences they garnered while undergoing the program. 
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Introduction

Experiential education in the form of internships or on-the-job training has long 
been a part of the numerous requirements for higher education students who hope 
to complete their baccalaureate degrees. This concept of training has been defined 
as a process of facilitating new, present, or future employees with the basic skills 
and competencies needed to perform their jobs or improve their ability to perform 
on  the job (Ogbeide, 2008; Dessler, 2008; Decenzo & Robbins, 2007). However, 
training at the baccalaureate level, though similar in concept, aims to ensure that 
fresh graduates will be able to comply with the industry’s skill requirements for job 
vacancies, and, if possible, be capable of competing with the current labour market 
upon graduation. It also aims to provide the students with an opportunity to learn 
through first-hand experiences and practice of activities which are related to one’s 
application of knowledge (Beggs, Ross, & Goodwin, 2008).

As such, internships form an important component of any undergraduate 
program because they are instrumental in imparting the key competencies required 
from graduates as they apply for work (Singh & Dutta, 2010), allowing them to 
experience real job situations and realistic expectations about their careers while they 
are still in school (Chen, Ku, Shyr, Chen, & Chou, 2009; Lam & Ching, 2007). 
Such importance, have been well documented over the years as cited in the studies of 
Singh & Dutta (2010), Beggs et al. (2008), & Arif (2007), focusing mainly on the 
development of a student’s professional and personal profile, making it critical to any 
academic program’s curriculum (Beggs et al., 2008; Cho, 2006; Goeldner & Ritchie, 
2006; Kay & De Veau, 2003). 

Hospitality and Tourism programs in higher education institutions (HEIs) are 
some of the programs that require internships to provide experience that can benefit  
stakeholders of the industry, emphasising the importance of practical training for 
students (Chen, et al., 2009; Lam & Ching, 2007). Successful programs have been 
known to produce “graduates with high quality learning, knowledge, skills, and the 
ability to meet the needs of the industry” (Beggs et al., 2008; Chen, et al., 2009; 
Teng, 2008; Goeldner & Ritchie, 2006; Harris & Zhao, 2004), which have always 
been attributed to students gaining practical know-how through internships, and 
to providing an opportunity to close the gap between college-learned theory and 
practical reality, in attempts to make students more “marketable” (Chen et al., 2009; 
Knouse & Fontenot, 2008; Ko, 2007; Lee, 2007). 

Similarly, in two separate studies by Tam (2009) and Knouse & Fontenot (2008),  
the effectiveness of the internship experience on a graduate’s marketability, issues on 
enhanced employment opportunities, realistic expectations of interns, satisfaction 
with the internship experience, internship prerequisites, and internship mentoring, 
were discussed and were concluded to be very beneficial for students. Aside from 
these issues, both studies also highlighted that the internship process provided 
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highly beneficial experiences for students which later aided in the facilitation of their 
transition from student life into the real world of business.

In this competitive world, several ongoing concerns remain evident in today’s 
workforce and industries, starting from globalisation, the constant the constant 
pressure to maintain superiority in the marketplace to the upcoming ASEAN 
integration and ongoing outcome-based teaching and learning applications. In 
an attempt to keep abreast with these trends and issues, the internship training 
programmes of HEIs for hospitality and tourism students in the Philippines remains 
to be an integral requirement of the curriculum that students adhere to. Although 
the minimum requirements set by the country’s Commission on Higher Education 
(CHED) require local internship training for a certain duration, HEIs constantly 
attempt to provide their students with the best international internship/training 
program(s) they can avail to, with the belief that such programs will be able to equip 
their students with better exposure, skills, and knowledge that are not provided by 
local partners.

In today’s overly-competitive tourism and hospitality industries, the production 
of top hospitality and tourism graduates who are highly marketable are positive 
outcomes of benchmarks such as competence-based learning and best international 
internship programmes. However, as there no fool-proof internship program, 
the effectiveness of such practice may be based on several factors, such as student 
demographics, the training locale, the parties involved, and the perceptions and 
biases of both the student and the partner, amongst many others.

While there are many researches regarding the importance of internship and 
training programs, very few were observed to focus on determining the satisfaction 
of student interns on the internship program (D’Abate, Youndt, & Wenzel, 2009), 
especially those associated with tourism and hospitality education in the Philippines. 
As such, considering the increasing demand for highly-skilled practitioners for 
both local and international markets within the hospitality and tourism industries, 
this study focuses first, on gathering and discussing information on the different 
international internship programs being offered by selected HEIs in Manila. 
Secondly, to identify a constructive approach as to how HEIs in the Philippines can 
effectively evaluate the effectiveness of their overseas training programs’ in relation to 
the students’ experiential learnings during their internship. 

Literature Review

Training has been defined as a process of facilitating new, present, or future employees 
with the basic skills and competencies needed to perform their jobs or improve their 
ability to perform on  the job (Ogbeide, 2008; Dessler, 2008; Beggs, et al., 2008; 
Decenzo & Robbins, 2007). However, under the context of academic application, 
training has been identified as experiential education, as identified in Beggs et al’s 
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study (2008), which “provides the opportunity and the learning landscape for 
students to experience, first hand, professional practice activities which directly relate 
to the application of knowledge.”  

Trainings and internships provide opportunities for trainees (the students) to 
acquire transferrable skills and the specific detailed knowledge necessary in today’s 
workplace (Busby, 2003 as cited in Beggs et al., 2008). It is also “an opportunity 
to have an intensive, work-based exposure to a broad range of operations within a 
company,” under both academic and practitioner supervision (Beggs et al., 2008; 
Crossley et al., 2007).  It has also been identified as a platform where students can 
build on the skills they already have and help them with their transition from student 
to full-time employee, and has been said to support several purposes – including 
networking with professionals and developing professionalism; demonstrating, 
refining, and acquiring competencies; preparing to secure an entry-level position; 
and bridging the gap between theory and practice within the context of three 
perspectives: the academic institution, the student, and the training partner (Beggs 
& Hurd, 2010).  

For a student, the internship can serve as a means to finding a job or career 
advancement, whilst for the university or academic institution, its purpose would be 
for learning. The training or industry partner, however, uses the internship program 
as a means to find a qualified student who can contribute to the company while also 
learning about the field and one, who may also have great potential to become an 
asset to the industry (Beggs & Hurd, 2010).

As internships have proven to be an effective means of learning through training, 
it has become a critical element that needs to be included in an academic institution’s 
study program, or curriculum (Beggs et al., 2008; Cho, 2006; Goeldner & Ritchie, 
2006; Kay & DeVeau, 2003). Such importance have been well documented over 
the years and cited in several studies worldwide. For instance, Davies (1990) as cited 
in Wan and Yang (2010) stated that internships are purposely a venue for students 
to apply theory to real-work practices, and to allow them to integrate thinking into 
action. In two separate studies by Callanan and Benzing (2004) and by Mihail 
(2006), internships have been noted as the most credible means for students to 
experience work reality. In another study by D’Abate et al. (2009), the need for 
internships was highlighted as they cited numerous authors (Bisoux, 2007; Posner, 
2008; Navarro, 2008), stating that “practical, experiential-learning activities are 
necessary to give students first-hand skill development, insights, and knowledge they 
cannot get through the classroom alone” and that “experiential learning activities 
which force students to engage in real-world problem solving” is very much needed.

Other studies by Singh & Dutta (2010), Beggs et al. (2008), Dodge & McKeough 
(2003), Zopiatis (2007), and Arif (2007), indicate that internships not only allow 
its participants to receive valuable training along with hands-on experience, it 
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also provides opportunity for growth and for students to explore their individual 
potential within the industry. In addition, it also prepares students for the reality of 
their future work as part of the industry, reducing “reality shock” as they land their 
first jobs after graduation. Further benefits of internships are not only confined for 
students looking for full-time employment after graduation, but also as useful tools 
for employers which provide a means of screening and recruiting potential hires 
(Hurst, 2008; D’Abate et al., 2009). 

Although there are numerous literature supporting the importance of internships 
in higher education programs, the application and implementation of the internship 
program does not always happen as planned. Certain critical issues have been 
collectively cited in the study of Wan & Yang (2010), such as the possibility of 
interns quitting the profession if they have had a bad or uncomfortable experience 
during the internship (Fox, 2001); the presence of a “gap” between expectations and 
the actual experience of interns which may influence their employment decisions 
later on (Lam & Ching, 2007); and the possibility that the interns have not been 
given or offered job rotation or swapping during the internship (Harris & Zhao, 
2004).

As most interns have ideal perceptions of internship programs, and since 
internships are characterised as temporary positions where interns are typically tasked 
with functions of limited autonomy, high levels of monotony, limited decision-
making influence, and limited co-worker or superior support (D’Abate et al., 2009; 
De Cuyper, de Jong, De White, Isaksson, Rigotti, & Schalk, 2008; Parker, Griffin, 
Sprigg, & Wall, 2002; Aronsson, Gustafsson, & Dallner, 2002), a majority tend to 
have lesser satisfaction with their internship experiences, which eventually affects 
their employment decisions upon graduation. 

With several theories linking between job satisfaction and job stress, organisational 
commitment, absenteeism, turnover and intent to leave (D’Abate et al, 2009), 
this further reveals that intern satisfaction and preference is also a critical issue in 
internship. As the majority would prefer to have challenging tasks and involvement 
in decision-making activities (Charles as cited in Wan & Yang) and job rotation 
(Busby et al. as cited in Wan & Yang, 2010) during their internship, the theory is 
that increasing the job satisfaction of student interns may not only provide a better 
developmental experience for the student but may also present other important 
outcomes for the sponsoring organisation (D’Abate et al., 2009).

Methodology

This study conducted a web-based survey with 11 questions comprising evaluations 
and reflective questions. The research explored the effectiveness of the international 
training programs based on students’ perceptions on how much skill or knowledge 
they learned; the probability of the program meeting their training and/or exposure 
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needs; their perception on the educational significance of the program to their 
college education, and their perception of the training partner’s performance in the 
implementation of the training program.

Respondents were selected through purposive random sampling, whereby 
students of selected HEIs who had undergone the international internship programs 
were asked to answer the online survey through links provided on the Internet and 
social media. Information on the profiles of the respondents were also gathered 
but were limited to the host country of their chosen international training, their 
respective academic institution (HEI), and the degree program they are enrolled 
in. Analysis on the gathered information, namely percentage and frequency counts 
were utilised to determine the segmentation of the respondents’ profiles with regard 
to their academic institution, academic program, and country of internship. The 
single factor ANOVA test was used to further analyse the data and to identify the 
significance or any relation of the location of training to the students’ perception of 
the training and/or the training program.

Discussions included in the paper also looked at citations of the narrative 
statements from the students to support their evaluations and support data that 
may determine whether their training had significant effect on their perception of 
their academic program and institution as well. As such, the paper is limited only to 
three participating academic institutions and their hospitality (hotel and restaurant 
management, tourism management) students. Profiles of the students involved in 
the discussion no longer included age, as part of the minimum requirement for 
internship requires intern applicants to be at least 18 and above, as stipulated under 
the CHED Memorandum Order No. 19, s2000. (Commission on Higher Education 
Aronsson [CHED], 2000, p.4). The discussion did not also delve into specifics such 
as the training and program particulars, duration, the partner agency or training 
provider, and/or the baccalaureate programs of the participating institutions. 

Findings

Profile of Respondents

The respondents of this research mainly comprised of hospitality and tourism 
students from 3 HEIs in Manila, Philippines who have undergone internship 
training programs abroad made available to them by their institutions. Based on 
the data presented in Table 1, the majority of the respondents, approximately 
47.52%, underwent training programs offered in Thailand, while 22.77% attended 
programs offered in Malaysia, 16.83% in Singapore, and the remaining 12.87% 
went to the United States. Furthermore, the majority of those who participated 
in the international internship programs were students of Far Eastern University 
(FEU), comprising of 79.21% of the total respondents, followed by students of the 
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University of Santo Tomas (UST) (17.82%), and St. Jude College (SJC) comprising 
the remaining 2.97%.

In terms of the respondents’ academic programs, a majority of them were 
students pursuing the BS Hotel and Restaurant Management program (75.25%), 
while the remaining were students pursuing the BS Tourism Management program 
(24.75%).

Table 1. Respondent profiles and corresponding frequencies and distribution according to 
country of internship, academic institution, and academic program

Respondent Profile F % Rank

Country of 
Training

United States 13 12.87 4

Singapore 17 16.83 3

Thailand 48 47.52 1

Malaysia 23 22.77 2

Total 101 100

Academic 
Institution 
(HEI)

SJC 3 2.97 3

UST 18 17.82 2

FEU 80 79.21 1

Total 101 101.00

Academic 
Program 
(Degree)

Hotel and Restaurant Management 76 75.25 1

Tourism Management 25 24.75 2

Total 101 101.00

Evaluation of the Training Program’s Effectiveness in terms of Students’ 
Perceptions

The respondents were asked to rank 7 questions that focused on determining their 
perceptions on the international internship programs they had embarked on at 
their institutions. Using a ranking scale of 1 to 5 whereby 1 is interpreted as very 
unimportant/unsatisfactory and 5 as very important/satisfactory, the respondents’ 
overall responses were analysed and interpreted as follows.
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Table 2. Summary of findings on ranking questions

Questions Usa N= 14 Thai N=47 Malay
N=23

Sing N=17 Total      
N=101

WM WM WM WM WM
Knowledge/ skill 4.57 4.57 4.5 4.47 4.52
Exposure needs 4.29 4.34 4.2 4.12 4.23
Significance 4.64 4.64 4.4 4.76 4.62
Orientation 4.71 4.49 4.1 4.35 4.41
Facilitation 4.36 4.13 3.4 4.12 4.01
Training 
accommodation 4.71 4.13 3.5 3.76 4.02

Safety practices 4.57 4.32 4.3 4.47 4.42
Overall mean 4.55 4.37 4.06 4.29 4.32

Based on the summarised data shown in Table 2, the respondents’ general 
perceptions on the amount of skills and knowledge they gained from the experience 
garnered a weighted mean of 4.52 which meant that the students were highly satisfied 
and valued their learnings from the internship programs, acknowledging that their 
skills and knowledge have improved as a result thereof. In support of this data, one 
of the excerpts from the respondent interviewed is as follows:

“…not just a training in the academic area but for the whole self. You get to put 
out what you’ve learned from the institution, practice it, and try to make it better. Then, 
there’s another aspect as to train yourself how to be an adult... It’s a taste of adulthood, like 
a warm-up of some sort before you graduate and be set off to the real world.”

As to the students’ perception on how the training program provided them their 
expected training exposure needs, the majority again rated the program satisfactorily, 
with an overall mean of 4.23. Further probing with the respondents revealed that the 
internship program:

“…gives you the bird’s eye view of what the industry is and (it would be) is a good 
preparation in joining the industry since you have the privilege to work with companies 
that help you enhance your skills and widen your networks and horizons…”

On another note, the collective perceptions of the students on the internship 
program’s significance to their education was rated as very important (weighted mean 
of 4.62), supported further by statements which indicated that the internship not 
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only enhanced their skills, increased their knowledge, and helped them build their 
networks, but that it also helped with their “personal improvement” by increasing 
their state of maturity, and improving their personality and views on responsibility 
and autonomy. 

Subsequently, their perceptions on the internship partners’ implementation of 
the program garnered an average weighted mean of 4.22 (average of items 4, 5, 6 and 
7) which meant that the students viewed the partner’s participation as satisfactory, 
with one student further stating that:

“…it (the training establishment), opened many doors of new discoveries which I 
never learned in school, or to be honest, will not learn if given in an OJT (on-the-job 
training) back in Manila...”

Analysis on the Significance of the Location of Training to the Students’ 
Perception of the Training and/or the Training Program 

Using the single factor ANOVA test to further analyse whether the country of 
training had a significant effect on the students’ perceptions of the internship 
program they availed of, and with a 5% level of significance, the researchers found 
that the venue or locale of the training program offered no significant effect on the 
students’ perceptions of the training program in general. As recorded in Tables 3 
and 4, the data summarises that the content of the program itself and the perceived 
learnings and other benefits that the students were able to gather were thought to be 
more important to students who availed of the international internships. This finding 
complements the fact that since the training program was conducted overseas, the 
students naturally viewed it as a better option, as opposed to what may have been 
viewed if it were a local training program. In supporting this finding, one student 
even stated that:

“Overseas OJT program is a binding mechanism wherein a student should gather 
both the input from the classroom and the workplace and process it in such a way that 
would nurture not only his intellectual capabilities but also his skills needed for his post-
graduate work. Things learned both from the classroom and overseas OJT program will 
most likely to have an additional credential over a regular graduate...”

Table 3. Summary statistics per country of program

Groups Count Sum Average Variance
Usa 14 63.71428571 4.551020408 0.285265755
Thailand 47 205.5714286 4.373860182 0.359851989
Malaysia 23 93.28571429 4.055900621 0.465193192
Singapore 17 73 4.294117647 0.455282113
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Table 4. Single factor ANOVA

Source of 
Variation SS Df MS F P-value F crit

Between 
Groups

2.493584419 3 0.831194806 2.134066187 0.100877778 2.69839754

Within 
groups

37.78041033 97 0.389488766

Total 40.27399475 100

** Level of significance: 5%

Summary and Conclusions

In summary, findings of the research revealed that Filipino students pursuing 
hospitality and tourism programs value highly the internship component of their 
programs, and agree to the fact that it is essential for their education and enrichment 
of their future profession. These results support the works of Beggs, et al. (2008), 
Crossley, et al. (2007), Beggs and Hurd (2010), Cho (2006), Kay and DeVeau (2003), 
and many others. Citing one of respondents’ claim to the importance of internship 
for students, coupled with classroom learning, the student (she) mentioned that:

“It is but proper for student to go under numerous training and seminars to broaden 
one’s horizon on a chosen field of expertise. Prior to graduation, a student should feel 
confident that he has fulfilled the curriculum by empowering himself with the teachings 
absorbed from the classroom and the field, in which the time comes for a job opportunity 
arises, he is ready to face the real world of his chosen field.”

As internships, or practicum, for hospitality programs are essentially a period 
of employment within the tourism and hospitality industry which may be as little 
as 4 weeks in duration to as long as a year or 14 to 18 months, and can be locally 
(domestic) or internationally-based (Busby & Gibson, 2010; Inui, Wheeler and 
Lankford, 2006; Busby, 2003), it ideally bridges the gap between the academe and 
the industry. As one of the respondents also put it:

“Classroom teaching is mostly based on a theoretic approach until you are placed in 
the real workplace wherein you get to experience first-hand the essence of the classroom 
teachings. Not all things taught in the classroom can be applied in the workplace and 
same goes also for the workplace wherein you learn things that were not taught in the 
classroom.” 
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These findings also indicate that Filipino hospitality and tourism management 
students generally acknowledge the significance of internship training abroad for 
their academic and professional improvement, and that a majority of them claim 
that their training needs and expectations of the internship program are met by 
the training host/partner. Furthermore, the study’s findings also indicate that the 
perceptions of the students were not affected by the locality or venue of the training 
program abroad, as they deemed that the content of the learnings and the total 
experiences they had were more important than anything else – further noting that 
the programs being offered by their institutions should be made available for future 
generations of students. 

As this research mainly focused on students’ perceptions on international 
training programmes, other areas of internship may be considered for future research, 
such as the comparison of  students’ perceptions on both local and international 
internships, and the comparison of Filipino interns versus other interns with different 
nationality(ies). Further research can delve into whether current international 
training programs match the curriculum needs of local HEIs which may include 
comparisons between and among other HEIs all over the Philippines and the quality 
of student interns from these institutions in future research outputs. Further in-
depth researches on how internships impact the effectiveness of learning in HEIs 
may also be looked into, including further improvements on the tools and measures 
used in this study.

Open Access: This article is distributed under the terms of the Creative Commons Attribution 
License (CC-BY 4.0) which permits any use, distribution and reproduction in any medium, 
provided the original author(s) and the source are credited. 

References

Arif, M. (2007). Balridge theory into practice: a generic model. International Journal of 
Education Management, 21(2), 114–25.

Aronsson, G., Gustafsson, K., & Dallner, M. (2002). Work environment and health 
in different types of temporary jobs. European Journal of Work and Organizational 
Psychology, 11(2), 151–75.

Beggs, B. A. & Hurd, A. R. (2010). Internships bring the classroom to life. Parks and 
Recreation, 31–34.  

Beggs, B. A., Ross, C. M., & Goodwin, B. (2008). A comparison of student and practitioner 
perspectives of the travel and tourism internship. Journal of Hospitality, Leisure, Sport and 
Tourism Education, 7(1), 31–39.

Busby, G. (2003). Tourism degree internships: A longitudinal study. Journal of Vocational 
Education and Training, 55(3), 319–34.



APJIHT Vol. 4 No. September 2015

214   Melinda D. Torres & Kathrine Camille A. Nagal

Busby, D. G. & Gibson, P. (2010). Tourism and hospitality internship experiences overseas: 
A British perspective. Journal of Hospitality, Leisure, Sport, Tourism and Education, 9(1), 
4–12.

Callanan, G., & Benzing, C. (2004). Assessing the role of internships in the career-oriented 
employment of graduating college students. Education + Training, 46(2), 82–9.

Chen, FC, Ku, E. C. S., Shyr, Y. H., Chen, F. H., & Chou, S. S., (2009). Job demand, 
emotional awareness, and job satisfaction in internships: The moderating effect of social 
support. Journal of Social Behavior and Personality, 37(10), 1429–40(12). doi: 10.2224/
sbp.2009.37.10.1429

Cho, M. (2006). Student perspectives on the quality of hotel management internships. 
Journal of Teaching in Travel and Tourism, 6(1), 61–6.

Commission on Higher Education. (2000). CHED Memorandum Order No. 19: Amendments 
to CMO No.45s1998 Entitled “Policies and Guidelines in the Implementation of the 
International Practicum Training Program for HRM / Tourism Students”. (CMO 19 
s2000). Manila, Philippines: Author.

Crossley, J.C., Jamieson, L. M., & Brayley, R. E. (2007). Introduction to commercial recreation 
and tourism: A entrepreneurial approach, 5th ed. Champagne, IL: Sagamore Publishing.

D’Abate, C. P., Youndt, M. A., & Wenzel, K. E. (2009). Making the most of an internship: 
An empirical study of internship satisfaction. Academy of Management Learning and 
Education, 8(4), 527–39.

De Cuyper, N., de Jong, J., De White, H., Isaksson, K., Rigotti, T. & Schalk, R. (2008). 
Literature review on theory and research on the psychological impact of temporary 
employment: Towards a conceptual model. International Journal of Management Review, 
10 (1), 25–51.

Decenzo, D. A. & Robins, S. P. (2007). Fundamentals of Human Resources Management, 9th 
edition. John Wiley.

Dessler, G. (2008). Human Resource Management, 11th Edition. Upper Saddle River, N.J.: 
Prentice Hall.

Dodge, R.B. & McKeough, M. (2003). Internship and the Nova Scotia Government 
Experience. Education + Training, 45(1), 45–55.

Goeldner, R. & Ritchie, J.R.B. (2006). Tourism: Principles, practices, philosophies. 10th edition. 
Hoboken, N.J.:John Wiley and Sons, Inc.

Harris, K. J. & Zhao, F. (2004). Industry internships: Feedback from participating faculty 
and industry executives. International Journal of Contemporary Hospitality Management, 
16(7), 429–35.

Hurst, J. L. (2008). Factors involved in increasing conversion rates of interns into full-time 
employees. Dissertation Abstracts International, 68(9-A), 39-49.

Inui, Y., Wheeler, D. & Lankford, S. (2006). Rethinking tourism education: What should 
schools teach? Journal of Hospitality, Leisure, Sport, Tourism and Education, 5(2), 25–35.

Kay, C. & DeVeau, L. T. (2003). A survey of lodging executives’ views on internship programs 
and cooperatives. Journal of Hospitality & Tourism Education, 15(2), 24–9.

Knouse, S. B., &  Fontenot, G. (2008). Benefits of the business college internship: A research 



APJIHT Vol. 4 No. September 2015

215An Assessment of International Training Programs for Hospitality Students

review. Journal of Employment Counseling, 45, 61– 6.
Ko, W. H. (2007). Training satisfaction with internship programs and confidence about 

future careers among hospitality students: A case study of universities in Taiwan. Journal 
of Teaching in Travel and Tourism, 7(4), 1–15.

Lam, T. & Ching, L. (2007). An exploratory study of an internship program: The case of 
Hong Kong students. International Journal of Hospitality Management, 26(2), 336–51.

Lee, S. A. (2007). Increasing student learning: A comparison of students’ perceptions of 
learning in the classroom environment and their industry-based experiential learning 
assignments. Journal of Teaching in Travel and Tourism, 7(4), 37–54.

Mihail, D. M.(2006). Internship at Greek universities: An exploratory study. Journal of 
Workplace Learning, 18(1), 28–41.

Ogbeide, G. C. A. (2008). A case study of restaurant training motivations and outcomes. 
Anatolia: An International Journal of Tourism and Hospitality Research, 19(1), 172–77.

Parker, S. K., Griffin, M. A., Sprigg, C. A., & Wall, T. D. (2002). Effect of temporary 
contracts on perceived work characteristics and job strain: A longitudinal study. Personnel 
Psychology, 55, 689 –719.

Singh, A. & Dutta, K. (2010). Hospitality internship placements: Analysis for United 
Kingdom and India. Journal of Services Research, 10(1), 85–99.

Tam, V. (2009). Internship: riding the winds and cleaving the waves amidst the financial 
tsunami. Journal of Youth Studies, 12(2), 19–31.

Teng, C. C. (2008). The effects of personality traits and attitudes on student uptake in 
hospitality employment. International Journal of Hospitality Management, 27(1), 76–86.

Wan, C. & Yang, J. (2010). Investigating hospitality student preparation for an internship 
placement. The 5th World Conference for Graduate Research in Tourism, Hospitality and 
Leisure, 114–25.

Zopiatis, A. (2007). Hospitality internship in Cyprus: A genuine academic experience or a 
continuing frustration? International Journal of Contemporary Hospitality Management, 
19(1), 65–77.


